Guide to Reflection Reports in Service-Learning
Information presented taken from “A Practitioner’s Guide to Reflection in Service-Learning: Student Voices & Reflections”, by Janet Eyler, Dwight E. Giles, Jr., & Angela Schmiede, Vanderbilt University
The 4 C’s: Principles of Reflection:

Continuous



Connected




Challenging





Contextualized

Continuous – reflection must be an ongoing part of a learner’s education and service involvement over the course of his/her educational career; reflection should maintain an especially coherent continuity over the course of each event or experience; reflection before the experience, during the experience and after the experience

Connected – reflection links service to the intellectual and academic pursuits of the students; the integration of what students are doing in their service with what students are studying; the results are more effective service, more effective learning, sense of empowerment and personal growth

Challenging – reflection pushes students to think in new ways, develop alternative explanations for experiences and observations, question original perceptions of events and issues

Contextualized – the environment and method of reflection corresponds in a meaningful way to the topics and experiences that form the material for reflection; a key element is the degree of formality of any given reflection activity, as well as the proximity of the reflection session to the community in which students are working
Service Learning –

· Motivates students to learn

· Aids personal development

· Helps students connect to others

· Helps students develop commitment to active citizenship

· Enhances understanding of issues and subject matter

· Helps students apply knowledge and skills they learn in one setting to other settings

· Coupled with critical reflection helps students reframe the way they think about complex social issues

Selection of a choice of reflection activities allows each individual to select a method that connects with his/her own learning preferences.  Based on David Kolb’s learning cycle, we can define an individual’s preferred learning style:


Activist – oriented towards action; acts first, considers consequences later; engages in activities fully and without bias; focuses on the present; tackles problems by brainstorming; thrives on challenge; bored by implementation; seeks attention, gregarious, people-oriented; primarily concerned with a need to adapt learning to own life situations to make more of what is learned


Reflector – ponders experiences and observes; seeks data and considers thoroughly; postpones decision-making until data is available; watches and listens before offering own opinions; acts within larger framework and after considering all angles; primarily concerned with creating personal meaning out of experience


Theorist – approaches problems using vertical, step-by-step approach; pulls together disparate facts into cogent theories; seeks perfection; prizes rationality and logic; dislikes flippancy and uninformed decision-making


Pragmatist – tries and test ideas, theories and techniques; acts quickly and confidently to implement ideas; dislikes ruminating and open-ended discussions; displays practical problem-solving and decision-making skills; sees problems as opportunities
Reflection Activities and Learning Preferences:


Reading: literature and written materials – theorists


Writing: written exercises – theorists, reflectors, pragmatists


Doing: projects and activities – activists, theorists, reflectors, pragmatists


Telling: oral exercises – activities

Student Voices:


“The most effective reflection is what we are doing right now for this communications theory course.  It is by going out, experiencing and then coming back and writing about it and talking about it within your group.  And then talk about it in front of the classroom.  Because then, it like pounds it into your head…  Okay, I can talk about it; I can write about it; I know it inside and out.  So that’s the most positive reflection I think.”



- University of San Diego student

Reading:

Preparation:
· read an article or book or case study about community service involvement, volunteering, the role of service in effecting social change or articles with conflicting positions or perspectives on issues related to your field experience

· use the reading as an anchor piece for reflection and analysis


Reflection:
· compare your experiences with those you have read about

· discuss difficulties organization is having and reflect on how individuals you have read about would handle similar problems

· evaluate stages of involvement in community service from current to future experiences

· identify goals for future levels and types of involvement

· create definitions of community service and what it means in your life now
· discuss how the authors would see and interpret the experiences you are having

· is your experience consistent or inconsistent with the views expressed by the authors?

· has your perspective changed during your community service?

Student Voices:


“I didn’t know places like that existed.  Well, I did, right before I went on the trip, because we were asked to read the book Rachel and Her Children, and that just kind of tore away the band-aid that I thought was on me, the ignorance and complacency.  So, I was like this sponge just soaking it up during that experience.”

- University of Colorado student
Writing:

Group Journals:
· Share insights or respond to experiences described by other participants

· Select one person to record events, encourage others to add commentary, art, shared jokes, etc.


Personal Journals:
· Create a written record of progress over the course of a term; the document can become a useful focus for reflection on personal growth and on changing perceptions



Structured Journals:
· Standard questions include:  what happened today?; what were the effects of what you did?; how do you feel about that?; how does what you are observing at the community service organization relate to what we are doing in class?

· Applied theories include:  theories of conflict, communication, gender, leadership, learning

· Varied questions include:  what are your first impressions?; how do you feel about the persons you are working with?; what is different than you expected?; what have you been able to accomplish?; what are the biggest problems faced by the organization in meeting the needs of the people served?



Free Form Journals - Students can structure the journal as they like.


Assembling a service-learning portfolio - A portfolio is a collection of documents and other forms of evidence of student competencies and achievements, specifically as they relate to learning plan objectives.  What can be included in a portfolio:
· Documents you drafted, wrote, or significantly contributed to during preparation

· Written analyses of problems, issues, options or other assessments demonstrating judgment/reasoning

· Finished projects (videotapes, graphics, charts, spreadsheets, photos, project reports, etc.)

· Written evaluations of your work (performance appraisals, reviews, letters of commendation or recommendation, etc.)

· List of projects completed, presentations made, training completed, all supported by date, location and organization

· Skill or competency checklists evaluated and completed by a supervisor

· Annotated bibliography of readings related to specific knowledge objectives
· Your resume noting specific professional achievements

Student Voices: 

“For me, I think, it’s good for me to write things down.  Like taking the journals.  It was great because it was a form of expression and memory… I’ll forget what I was experiencing and when I was writing the paper, it was interesting to go back and recall the trouble I had in the very beginning and then my impression later and how it had changed.”
-Clark Atlanta student


“I think definitely the writing aspect is important.  Because I find in my own life that when I write about something, I’m forced to really consider it and analyze it more so than if I’m just talking to a friend about it or something like that.  And so I would emphasize that the most – that the learning part of the service-learning is really important and it can only enhance the service portion of it.”



- University of San Diego student
Doing:


Artistic Reflection:


Artistic Journal – students express feelings and ideas about their service; choose a creative medium such as drawing, poetry, or music and develop ‘creative’ entries during the service experience


Photography & Videotaping – photo journals and videotapes about the service experience are useful for helping students plan and think about their experience; help students present information about their service to others



Films, Videos & Documentaries – identify the objective for using film or documentary; make sure copyright is not violated; consider these questions for reflection:

· What is the primary message of the video?

· How did the video make you feel?  How do you think the participants in the video felt?

· What did you learn from the video?

· How well did the actors portray this issue in realistic way?

· What is the government currently doing to address this issue?

· What do you think should be done to address this issue?
Student Voices:

“I know one of the groups in our change project put together this slide show and they’ve gone around and they’ve been trying to talk about what we’ve been doing.  And I think that’s probably a really good way to have further reflection.  Because what you’re doing as far as action is great; but for further consciousness raising and also understanding what it means to you to work together in groups and put together things for either your class or other classes on campus or just a whole thing on service-learning at the campus – I think would be a really good source of reflection, and I think it would be really community building too.








- University of Colorado student
Telling:

The Reflective Interview – students can interview community members or each other; phases of the interview include a history of service, a recounting of what learning had occurred in these experiences and why, reflecting on reflection, and a summary



Personal Service History questions:

· How did you first get involved?

· Were there specific events or moments when you realized you wanted to do something different?

· What has kept you doing service?



Thinking About Social Issues and Problems question:

· Has your thinking about social issues or the people you work with in the community changed over time?



Reflective Program Experience questions:

· Now I’d like to find out more about some of the experiences you’ve had in different service programs.

· Of these experiences you’ve had, were there programs or classes where you had the opportunity for formal reflection?



Reflections on Reflection questions:

· Now I’d like to find out if/how these experiences affected your thinking.  Did they help you to understand issues more fully?
· Did reflection help you apply some of the things you were learning in the classroom to community issues?

· Of all the experiences that shifted your way of understanding community issues and service, which was the most valuable for you?  Why?



Summary of learning questions:

· What have you learned from community service that you might not have learned in the classroom alone?

· Is there anything else we should know to help us understand the impact of service learning on its participants?


“Service is like…”: Developing Similes and Metaphors – constructing a metaphor, simile or analogy for their service experience helps students analyze its meaning; construct a metaphor that captures the essence of the experience; students then share and discuss their similes or metaphors with the class

Reading Aloud – students can read aloud from their journals to the class; instructor and students may ask questions, which should facilitate further discussion and also model the kinds of questions students might ask themselves as they write their next journal entries; students in the audience are encouraged to contribute related observations or insights

Oral Presentations – students choose events they have observed in their service setting and use them to illustrate concepts or theories being developed in the class; students then present their case to the class in the form of some sort of oral presentation such as speeches, slide shows or multimedia presentations

Student Voices:

“I have had to interview social workers or go to social service agencies in an event.  Come back and address the class on what I observed, the surroundings and then what they told me.  How they perceived it.  How I perceived it.  If that was different and why.  Each student took a different agency, so we were in charge of coming back and telling them all about that agency or at least what we could find out.”


-East Tennessee State University student
